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EYFS 

EYFS 
 

In EYFS pupils learn through play. Teachers carefully plan an environment indoors and out, which covers all aspects of the curriculum. This is 
our 'continuous provision'. During the day, pupils come together for teacher led sessions in maths, phonics, story and singing. Each week, a 
group of pupils are chosen as focus children and their personal interests take the lead and adults support them to move their play and 
learning on by looking for 'teachable moments', whilst supporting other pupils to either join in with the focus child or work on their own 
projects.  
 
Adults record significant observations on Tapestry and use this to analyse gaps and plan for next steps. They may bring in additional 
resources to extend a project and this is our 'enhanced provision.' Parents contribute to their child's Tapestry journal.  
 
In geography, teachers enrich pupil's understanding of the local area, wider world, familiar and unfamiliar people and nature using carefully 
chosen fiction and non-fiction texts. Pupils have maps and globes as a part of the continuous provision offer and are explicitly taught age-
related vocabulary through combination of adult led and play based sessions. This is taken to greater depth when a focus child takes a 
particular interest in one of the areas. Parental contributions to Tapestry are valued and often share important family and cultural events and 
trips abroad or to local landmarks. The children's photos are shared and discussed or used as a spark for writing. 
 
Children can achieve the geography aspect of the UW early learning goal using resources specifically planned for in the small world, writing 
areas, cooking, role play, construction, junk modelling and outdoors areas. Additional aspects such as forest school, cultural capital music 
playlists, story time and singing also extend their knowledge and contribute to their geography education. 
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Year 1 

Ourselves (Autumn 1)  
In Year 1, the children learn about the countries, capitals, flags and surrounding seas of the UK and can find their local town on a map. 
This unit is deliberately placed alongside history, when they sequence events from their own recent past and science, where children discover the animals 
that live in their local area. 
The content from this unit follows on from children’s understanding of their immediate environment and begin to make simple observations about 
difference. It leads directly into the ‘Heroes’ unit in Year 1 Autumn 2 as children begin to create maps of their local area, and then subsequent geography 
mapping units across Key Stage 2. 

Heroes (Autumn 2)  
In Year 1, the children learn about the human and physical geography of a small area of the United Kingdom and begin to create simple maps to sequence 
walks into the local area. 
The content from this unit follows on from children’s understanding of their local environment in the context of the UK. It leads directly into the ‘Let’s 
Explore’ unit in Year 1 Spring as children begin to find hot and cold areas of the UK and compare hot and cold places in the world. 

Let’s Explore (Spring)  
In Spring, the children learn about hot and cold countries in the context of the UK and on a general level around the world. 
This unit is deliberately placed alongside history, where they find out about Antarctica and preparations for travel in the cold.  
The content from this unit follows on from learning about the human and physical geography of a small area of the United Kingdom and begin to create 
simple maps of the local area. They have also learned about the countries, capitals, flags and surrounding seas of the UK and the placement of 
Birmingham on a UK map. It leads directly into the ‘Let’s Travel and transport’ unit in Year 1 Summer as children begin to see the local changes in their 
environment through further studying the seasons. 

Let’s Travel and Transport (Summer) 
In Summer, the children learn about the changes in weather in detail at the local level alongside their understanding of the changes within the UK. 
This unit is deliberately placed after the Spring topic in Science about noticing seasonal changes in plants and trees so that their scientific vocabulary 
about flowering and deciduous trees can inform their geographical enquiries during this unit. It is placed alongside the year-long topic of seasonal change 
in Science. 
The content from this unit follows on from learning about hot and cold parts of the UK and the world and learning about creating simple maps. It leads 
directly into the ‘Amazing Africa’ unit in Year 2 Autumn as children begin to compare the climate of the UK and Africa. 
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Year 2 

Amazing Africa (Autumn)  
In Autumn, the children learn about continents and oceans of the world and some characteristics of the UK. They also begin to compare and contrast the 
UK and places in Africa. 
This unit is deliberately placed alongside history, where they find out about Nelson Mandela and begin to examine the human and physical geography of 
South Africa alongside its social and political history. 
The content from this unit follows on from their learning about hot and cold countries of the world. Children have also labelled UK maps and found hot 
and cold places on a world map. 
It leads directly into the ‘Let’s Fly’ unit in Year 2 Spring as children develop their understanding of creating their own maps from Year 1 and their 
understanding of finding places on a world map. 

Let’s Fly (Spring)  
In Spring, the children improve their understanding of the continents of the world by investigating and plotting locations across Africa and North and 
South America. They will also begin to use 4 compass points, maps and atlases to describe and locate places. They will begin to use keys to interpret maps 
and create their own. 
This unit is deliberately placed alongside history, where they investigate the locations visited by Bessie Coleman and Amelia Earhart. Through this topic, 
the children begin to examine aerial photographs and use satellite maps to enrich their understanding of world and local maps. 
The content from this unit follows on from their learning about continents of the world which needs to be revisited regularly to link to new learning about 
places.  
It leads directly into the ‘Who’s calling’ unit in Year 2 Summer as children develop their understanding of world maps by marking the equator. 

Who’s calling (Summer)  
In Summer, the children improve their understanding of world maps by discussing the importance of the equator and finding cold and cold places in more 
detail using a world map.  
This unit is deliberately placed alongside science, where they investigate a variety of habitats throughout the world and justify why animals suit their 
habitat. 
The content from this unit follows on from their learning about hot and cold places in the world and their understanding of continents and oceans around 
the world. 
It leads directly into the ‘The Savage Stone Age’ unit in Year 3 Autumn as children begin to compare countries within Europe using the skills developed 
when comparing countries around the world. 
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Year 3 

The Savage Stone Age (Autumn)  
In Autumn, the children locate and name key countries within Europe, including the placement of cities and landmarks. They also use a wider range of 
geographical terms to discuss the human and physical characteristics of the places studied. 
This unit is deliberately placed alongside modern foreign languages, where they find out about the language, culture, landmarks and cities of places within 
Europe. This unit will also allow children to share and discuss their own heritage and the location of family members across Europe. 
The content from this unit follows on from their learning in contrasting the climate and human and physical geography of places around the world. As 
children have a strong understanding of the continents, they can use maps of the world as well as maps of the continent during lessons. 
It leads directly into the ‘Awful Egyptians’ unit in Spring as children learn in more detail about key topographical features of places studied. 

Awful Egyptians (Spring)  
In Spring, the children learn about key topographical features of the places studied including deserts, earthquakes and rivers. They will also begin to 
understand key details about climate zones and biomes, linking this to their previous understanding of hot and cold places in the world. 
This unit is deliberately placed alongside history, where they investigate the impact of the River Nile on Egyptian culture. 
The content from this unit follows on from their learning about continents of the world and their learning about Africa in Year 2. Children will us a range of 
maps to identify topographical features and refer to previous knowledge, such as their understanding of the equator, to draw conclusions about the climate 
of place studied.  
It leads directly into the ‘The Mayans’ unit in Year 3 Summer as children develop their understanding of other continents, applying their understanding of 
climate zones and key topographical features. 

The Mayans (Summer)  
In Summer, the children improve their understanding of key topographical features and the continents of the world by studying North and South America. 
They continue to use a range of digital and physical maps to locate and describe places, using 8 compass points and 4 figure-grid references.  
This unit is deliberately placed alongside history where they study Mayan culture and society including human features of South America.  
The content from this unit follows on from their learning about topographical features and biomes as they should be applying their understanding of rivers 
to South America and also making references to climate changes in terms of biomes. 
It leads directly into the ‘The Greeks’ unit in Year 4 Autumn as children consolidate their understanding of biomes, climate and topographical features when 
learning about Europe. 
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Year 4 

The Greeks (Autumn)  
In Autumn, the children continue comparing human and physical features of European countries through their study of Greece. They will consolidate their 
understanding of biomes through learning about longitude and latitude and compare similar countries. 
This unit is deliberately placed alongside learning about the Ancient Greeks in order to facilitate comparisons of the human and physical geography of 
civilisations that have similar climates. It is also placed alongside the Science topic of the water cycle so that children can investigate the theory of changes 
of state and link this to impact on civilisations by exploring water cycles in context. 
The content from this unit follows on from their learning about biomes and use of world maps to compare and contrast similar places throughout the 
world. 
It leads directly into the ‘Ancient Rome’ unit in Spring as children continue to contrast similar civilisations and begin to understand the importance of 
trade routes throughout the Mediterranean. 

Ancient Romans (Spring)  
In Spring, the children learn about trade routes through the Mediterranean and explore the connections between civilisations. They use world maps to 
compare places in detail using 8 compass points and 4 figure grid references. 
This unit is deliberately placed alongside history, where the children learn about the Roman Empire in terms of the growth of civilisations and the impact 
of world civilisations on continents and countries today. The children will also learn about human geographical features that improve the natural 
resources of an area to make it more attractive to settlers. 
The content from this unit follows on from their learning about continents of the world and their learning about four figure grid references. 
It leads directly into the ‘The Middle Ages’ unit as children develop their understanding of the decay of civilisations and the impact of trade routes on 
countries. 

The Middle Ages (Summer)  
In Summer, the children improve their understanding of settlements and human geography by learning about the Anglo-Saxons and Vikings. They learn 
about vegetation belts in the context of the countries previously studied.  
This unit is deliberately placed alongside history where they study the attitudes of the Vikings and Anglo-Saxons in relations to settling and raiding parts of 
the country.   
The content from this unit follows on from their learning about climate zones, biomes and longitude and latitude and enables them to continue to 
compare changes over time between countries. 
It leads directly into the ‘Space’ unit as children consolidate their understanding of biomes, climate and topographical features when learning about 
Europe. 
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Year 5 

The Space Race (Autumn)  
In Autumn, the children focus on the geography of North America and Asia. They use a variety of digital maps to compare places using eight compass 
points, 4 figure grid references, longitude and latitude. 
This unit is deliberately placed alongside learning about the Space Race to provide context of the Earth’s climate and the children’s prior knowledge 
alongside the reasons for seasonal change due to the movement of the planets. 
The content from this unit follows on from their learning about biomes, vegetation belts, longitude and latitude and climates. 
It leads directly into the ‘Tudors’ unit in Spring as children continue to use their understanding of human and physical geography to analysis more recent 
world civilisations. 

The Tudors (Spring)  
In Spring, the children learn about trade routes during the Tudor period with the ‘discovery’ of America and the rise of countries along borders similar to 
modern day. They will learn about the feudal system and patronage to understand the formation of societies and societal change over time. They begin to 
discover the UK’s main exports and imports. 
This unit is deliberately placed alongside history, where the children learn about the Roman Empire in terms of the growth of civilisations and the impact of 
world civilisations on continents and countries today. The children will also learn about human geographical features that improve the natural resources of 
an area to make it more attractive to settlers. 
The content from this unit follows on from their learning about the formation of human societies through analysis of ancient civilisations and trade routes 
between Mediterranean countries. 
It leads directly into the ‘The Victorians’ unit as children develop their understanding of the structure of more modern societies and the impact of 
worldwide trade routes on society. 

The Victorians (Summer)  
In Summer, the children improve their understanding of settlements and human societal change over time. They compare the formation of the Roman 
Empire and the British Empire and the slave trade. They evaluate the difference between developed and developing countries and areas within countries 
such as the north/south divide in the UK. 
This unit is deliberately placed alongside history where they study the Industrial Revolution and the growth of the British Empire throughout the Victorian 
era. 
The content from this unit follows on from their learning about trade routes in the context of the Tudors and the patronage system. 
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Year 6 

WW2 (Autumn)  
In Autumn, the children focus on the human geography and the impact of world events on cities and the bombing of Britain and Germany during the 
second world war. They will also locate and describe changes over time of key topographical, environmental and physical geography using OS maps and 
digital maps. The children learn about the economic impact of the world wars on different countries and the effect on human migration after the war in 
terms of movement in and out of cities. 
This unit is deliberately placed alongside learning about WW2 to provide context about the Blitz and the impact of world events on countries after the 
war. 
The content from this unit follows on from their learning about trade routes and changes in societies over time. 
It leads directly into the ‘Natural Disasters’ unit in Spring as children continue to evaluate the impact of world events on key topographical features and 
changes over time. 

Natural Disasters (Spring)  
In Spring, the children learn about a range of natural disasters including tsunamis, earthquakes and volcanic eruptions to evaluate the impact of these 
events on human societal change. They will learn about plate tectonics in detail using 8 compass point, 4 figure grid references and longitude and latitude 
to plot areas of potential conflict.  
This unit is deliberately placed alongside history, where the children learn about the human, economic and social impact of natural disasters as well as the 
human response to natural disasters. 
The content from this unit follows on from their learning about the impact of world events caused by humans. 

Reforming Britain (Summer)  
In Summer, the children improve their understanding of physical and human features of North America and Asia. They will learn to compare small regions 
within and across contents using data to support their judgements. They will investigate the theories behind climate change and learn about societal 
change in Britain and globally. 
This unit is deliberately placed alongside history where they study significant societal change activists and compare pre- and post-war Britain. 
The content from this unit follows on from their learning about key topographical features of areas of the world, using their understanding of climate 
zones, biomes and vegetation belts to contextualise new learning about places. 
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Geography Progression Document 

 

Year 
Group 

Topic Learning 
objectives  

KPIs 

Knowledge 
What will I know? 

Method / Activities 
italics key vocabulary   

Prior Knowledge 
Links 

EYFS  ELG 
People, Culture and Communities 

• Describe their immediate 
environment using knowledge from 
observation, discussion, stories, non-
fiction texts and maps 

• Explain some similarities and 
differences between life in this 
country and life in other countries, 
drawing on knowledge from stories, 
non-fiction texts and maps 

 
 
 
 
 
 
 
 
 
 

 

• World cooking in the cooking area particularly related to countries 
of significance to pupils. Sharing our world cooking whilst listening 
to music from the same country. 

• Use relative positions 

• During maths sessions, using maps to give or read instructions 
using positional language including everyday words such as ‘in 
front of, next to, forwards, backwards’ 

• Discuss human and physical geography (traffic light, street, house, 
flat, city, town, river, pond) through small world exploration and a 
local walk highlighting road safety 

• Use stories, non-fiction texts and maps about the UK and other 
countries and know that we live in Birmingham. 

• Use stories, non-fiction texts, visitors, visits and online resources 
to share similarities and differences between different religious 
and cultural communities 

• Use stories, non-fiction texts and maps to explain some similarities 
and differences between life in this country and life in other 
countries 

 
Nursery/Home life: 
Experience of 
different settings and 
places 
Visits with family to 
different locations, 
locally, in the UK 
and/or abroad 
Story times with a 
range of text types 
Cultural events 
Roleplay 
Journeys around the 
local area 
Junk modelling and 
crafts 
Farm visits 
Family life 
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The Natural World 

• Know some similarities and 
differences between the natural 
world around them and contrasting 
environments, drawing on their 
experiences and what has been read 
in class 

• Understand some important 
processes and changes in the natural 
world around them, including the 
seasons and changing states of matter 

• Explore the natural world around 
them, making observations and 
drawing pictures of animals and 
plants 

• Opportunities to talk about countries of significant personal 
interest in either role play, small world, junk modelling (e.g. 
making paper planes/buildings and at painting easel 

• Provide raw materials for children to invent their own games and 
stories 

• Experience of toys from different cultures or times 

• During transitions and snack time/ home time use our cultural 
capital playlists to discuss/ listen to music and nursery rhymes 
from different countries and cultures.  

• Listen to stories and rhymes related to key festivals and act out 
stories as a group or individually- Diwali, Chinese New Year, 
Christmas 

 
 
 
 

• Investigate and describe similarities and differences between the 
natural world around them and contrasting environments 

• Discuss MGPA as a place 

• Discuss where families have come from  

• Make maps through play and roleplay  

• Hold maps, globes and look through atlases for exploration 

• Create imaginative flags and GB maps if world events link e.g. 
sports events) 

• Forest school lessons, exploring the plants and animals in a natural 
environment 

• Visits to the school farm area 
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• Walks in the local area to compare locations, e.g. shops, parkland, 
woodland, housing 

• Share stories, non-fiction, rhymes and poems  

• Foster an understanding of our culturally, socially, technologically 
and ecologically diverse world 

• Use outdoor environment to explore the plants, animals and 
insects 

 
 

Year 1 Autumn 
1 – 
Ourselves 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

To investigate 
places  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Knows and can locate 
the countries, capital, 
flags and surrounding 
seas of the UK and can 
locate their local town 
within it. 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Curriculum Companion p. 34 ‘Mapping the World’ - know that 
the earth is a planet on which we live and there are different 
techniques of representing it (globe, map, atlas) 

• Find Birmingham on a map (Google maps), zoom to see the 
UK. Label countries, capital cities and seas on a map.  

• Use Curriculum Companion pages 38-57 (not 50-51) for 
knowledge about each country in UK to be taught. 

• Match the flag to the country and discuss places they might 
have seen it. Discuss the Union Jack and where they might see it. 
Show a range of photographs. Match or describe physical features 
and human features for capital cities.  

• Use atlases to find and label the seas that surround the UK: 
Irish Sea, Atlantic Ocean, North Sea and English Channel.  

• Vocabulary: Birmingham, town, city, country, capital, sea, 
England, Scotland, Wales, Northern Ireland, flag, map, government, 
population, Irish Sea, Atlantic Ocean, North Sea and English Channel 

 
SMSC: diversity, community, nationality, cultures, 

EYFS: Natural World 
strand – similarities 
and differences 
between the natural 
world around them 
and contrasting 
environments (discuss 
MGPA as a place, 
discuss where families 
have come from, 
make maps through 
play and roleplay, 
hold maps and look 
through atlases for 
exploration, create 
imaginative flags and 
GB maps if world 
events link e.g. sports 
events) 
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Autumn 
2 Heroes 

 
 
 
 
 
To investigate 
places  
 
 
 
To 
communicate 
geographically  
 
 
 
 

 
 
 
 
 
 
 
 
Can observe and 
describe the human and 
physical geography of a 
small area of the United 
Kingdom  
 
Uses simple observation 
skills to describe and 
create simple maps. 

Substantive Knowledge: Locational and Place knowledge know the 
names, flags and locations of the countries in the UK; know the 
location of Birmingham and the seas of the UK 
Geographical Skills: Maps develop the ability to use atlases and 
globes 
Concepts: place, space, scale, 

• Curriculum Companion pages 50-51 as a guide to information 
about how a home city can be represented Show children 
information about, and/or maps of, Birmingham and compare to 
London. Which has the largest population? What is similar about 
them? Diversity, business, transport, parks. What is different 
about them? Size, transport links, river, canal, location within 
England (e.g. London is nearer coast and Channel whereas 
Birmingham is central). 

• Children take photos of parts of the school/local area during a 
walk. Children arrange photos into a map considering which are 
closest/which are furthest away. They could justify their choices of 
important features to photograph and then use Google Street 
View to confirm/check their placement of the photographs. 

• Sort physical and human features of the local area into groups. 

• Ask and answer geographical questions (What is this place like? 
What will I see in this place? What do people do in this place?)  
Vocabulary: human, physical, manmade, natural, lake, street, 
building. 
 

SMSC: community, diversity, cultures 
Substantive Knowledge: Locational and Place Knowledge  describe 
the human and physical geography of the local area 

 
 
 
 
 
EYFS: Make a plan of 
the classroom using 
rope and photos of 
the area for children 
to arrange. Focus on 
relative positions. 
Children can look to 
check, but the 
conversation of 
position would be a 
focus. This could lead 
on to playing a game - 
hiding a toy at a 
location and putting 
an X on the map. One 
child who has been 
out of the room finds 
the object using the 
map. This could be 
played in teams or 
tables so more 
children could be 
involved 
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Geographical Skills: Fieldwork collect data and describe their findings, 
observe and record the environment around them  
Concepts: place, space, cultural diversity, human processes 

 

EYFS: Communication 
and 
Language/Natural 
World strand: 
Previously discussed 
human and physical 
geography (traffic 
light, street, house, 
flat, city, town, river, 
pond through small 
world exploration. 
Geography (Y1 Aut1) 
– Previously 
investigated local 
town and put this in 
relation to the UK on 
a map. 
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Spring – 
Let’s 
Explore 

To investigate 
places  
 
 
 
 
 
 
 
 
 
To 
communicate 
geographically  
 

Knows and locates some 
hot and cold areas of the 
world.  
 
 
 
 
 
 
 
 
 
Uses directional 
language, 4 compass 
points, maps, atlases and 
photographs to describe 
and locate places.  
 

• Curriculum Companion p. 35 Compass directions N, S,E,W. Link to 
these are basic terms that map makers use.  Use them to give 
directions, follow directions in the classroom or outdoor area 
using a compass, draw compass markings on the playground in 
chalk and on a map of UK. In partners, set challenges such as ‘Find 
a city north of Birmingham, Find a country south of London’ on 
maps/atlases. 

• Curriculum Companion p 69 Weather  

• Discuss places to travel to on holiday that are warm and cold in 
the UK (South coast of England vs North coast of Scotland). Look at 
online weather reports https://www.bbc.co.uk/weather and 
compare the locations. Identify the temperatures and which area 
has the highest or lowest temperature. 

• Keep a weather diary for the week and compare to that of a town 
in Scotland.  

• Curriculum Companion p 66 Climate Link with history unit: 
Compare and contrast two locations with a focus on the explorer 
Scott.  The Antarctic and the Sahara Desert. Talk about clothing, 
activities. Show similarities and differences.  

 

• Use simple language to link countries e.g. France is south of 
England and locate some places on a map or atlas to support 
travel topic. 

 
Vocabulary: compass, hot, cold, warmer, colder, north, south, east, 
west and atlas, climate,  
 
SMSC: diversity, 

Geography (Y1 Aut2) 
– Previously mapped 
and discussed the 
local area, UK, seas 
and countries in the 
UK. To locate the 
Antarctica show a 
globe, addressing 
misconceptions such 
as ‘upside down’. 
Children have not 
previously looked at 
countries outside the 
UK. 
 
 

https://www.bbc.co.uk/weather
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Substantive Knowledge: Locational and Place Knowledge  know and 
describe some hot and cold areas of the world, use compass rose 
directional language 
Geographical Skills: Maps develop the ability to use atlases, globes 
and satellite images 
Geographical Skills: Fieldwork observe and collect data, record the 
environment around them 
Concepts: place, space, physical processes, diversity 
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Summer 
– Let’s 
travel 
and 
transport 

To investigate 
patterns 
 
 
 
 

Understands the seasons 
and the types of weather 
associated with them in 
the UK. 
 
 
  

• Curriculum Companion p.69-71 Weather 

• Go outside and experience the seasons through the year.  

• Show photographs and compare the seasons and types of weather 

• Children to collect object from the Forest School area/allotment 
and make a map using photos and rope during their Forest School 
time. They could place leaves/things found in that area on to the 
map. Compare photographs of Autumn/Winter/Spring/Summer 
version of the map and include seasonal produce or details of the 
animals at the farm. 

Vocabulary: season, Autumn, Winter, Spring, Summer, rain, sunshine 
 
SMSC: fascination in the world around us 
Substantive Knowledge: Environmental Geography  name and 
understand the weather associated with the seasons in the UK  
Geographical Skills: Fieldwork observe and collect data, record the 
environment around them 
Concepts: physical processes, diversity 
 
 

Geography (Y1 Aut2) 
– Previously made a 
map of the 
classroom/local 
area/school using 
photographs. 
Geography (Y1 Spr) - 
Previously discussed 
types of weather in 
the UK and abroad. 
Discussed extreme 
weather e.g. desert/ 
Antarctica. Make links 
to Seasons e.g. 
Scotland colder across 
all seasons than parts 
of the UK.   
Science (Y1 
throughout year) – 
Seasonal Change topic 
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Year 2 Autumn 
– 
Amazing 
Africa 

To investigate 
places 
 
 
 
To investigate 
places 
 
 
 

Knows and can locate 
the continents and 
oceans of the world and 
some characteristics of 
the UK (mountains, 
coastal, rural) 
 
Understand geographical 
similarities and 
differences in the human 
and physical geography 
of a place within the 
United Kingdom, and of 
a place in a non-
European country 

• Curriculum Companion pp 34-35 Mapping the World Revisit the 
compass points and UK countries.  Globe, map, atlas and satellite 
images as a method of mapping the earth.  

• Locate UK on google earth and recall information about climate, 
cities, geographical features such as mountains and countryside 
etc.  

• Curriculum Companion pp 58-65 Continents and oceans.  

• Make continents out of salt dough, using outlines as support 

• Use stacking cups to explain difference of scale between school, 
city, country, continent, planet. 

• Label the oceans and continents on a world map, using atlases for 
support 

• Zoom onto Africa satellite images and compare/contrast - size, 
geographical features, location on the globe, country, continent).  

• Curriculum Companion p 36-37 Demonstrate globe rotating on 
axis and the two poles. Introduce equator and hemispheres. 
Where are UK and Africa positioned on the globe in relation to the 
equator? 

• Give children photos of the UK and African countries to sort. 
Include some photos to challenge preconceived ideas (ie. Cities, 
transport systems). 

• Use a range of maps at the same time e.g. globe and flat map to 
make links. 

• What is Africa like as a country – human features (countries, cities, 
buildings) and geographical features, compare two locations in 
Africa, desert, savannah, city 

Geography (Y1 
Summer) – Previously 
investigated the UK, 
countries within the 
UK, surrounding seas, 
hot/cold areas of the 
UK and extreme 
hot/cold areas of the 
world. Discussed 
countries e.g. France 
that they might visit 
on holiday. Used 
mostly UK maps 
previously. 



Enriching Lives: Unlocking Potential 

High Expectations. Integrity. Nurturing. Always Learning. Working Together. Taking Responsibility – No Excuses 

 
 

• How is Africa similar and different to the UK? Are they both 
democracies? Differences in population size? Differences in 
wildlife? Differences in climate? 
Vocabulary: (Continent, island, country, ocean, Mount Kilimanjaro, 
grasslands, Sahara Desert, Bwindi Impenetrable Forest, Lake 
Victoria, River Nile, Waterfalls, rainforest, tropical), equator, 
hemisphere 

SMSC: diversity, nationality, democracy, equality, 
Substantive Knowledge: Location and Place   name and know the 
locations of the continents and oceans of the world 
Geographical Skills:  Maps develop the ability to use atlases, globes 
and satellite images 
Concepts:  cultural diversity, cultural awareness, place, space, 
environmental impact 
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Spring – 
Let’s Fly 

To 
communicate 
geographically 
 
 
 
To 
communicate 
geographically  

Confidently uses 4 
compass points, maps, 
atlases, aerial 
photographs and plans 
to describe and locate 
places. 
 
Uses observation and 
fieldwork skills to 
describe geographical 
features and create 
maps with a key. 

• Link with history: Amelia Earhart and Bessie Coleman – describe 
their route, describe places they travelled to using aerial 
photographs (Google Maps Satellite) 

• To consolidate learning on continents, each time you look at a new 
place in Geography try to start with the largest Google image 
possible and then show zooming in to link continent to country to 
region. This might help when discussing the importance of 
knowing the scale of a map 

• Draw a map from memory of their local area and then compare it 
to a satellite. Discussion could be about how the importance of the 
object to them might have altered the way they drew it, leading to 
the discussion about the scale of objects. e.g. they might draw 
their house and places they visit larger than places they never visit. 
Create a simple key. 

• Identify routes on the map to reach different locations, e.g. shop 
to school. 

• Visit to the local area (different area to Y1) make a map that 
has symbols and a key and is more accurate.  

 
 
SMSC: equality, community, inspirational people, leadership 
Substantive Knowledge: Location and Place use compass rose 
directional language, know that maps use symbols and colours to 
represent certain things, so they have map keys (Curriculum 
Companion p. 140)  
Geographical Skills:  Maps develop the ability to construct maps, a 
graphical or visual form of representation, route-finding, interpreting 
information to draw conclusions 

Geography (Y1 
Aut2/Summer) – 
Previously made maps 
of the classroom, 
Forest School area 
and local area using 
photographs and 
simple directional 
language. 
 
Geography (Y1 Spr) – 
Previously used 
directional language, 
4 compass points, 
maps, atlases and 
photographs to 
describe and locate 
local places.  
 
Geography (Y2 Aut) – 
Previously learned 
about continents, 
seas and oceans and 
placed the UK within 
that context.  
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Geographical Skills: Fieldwork observe and collect data, record the 
environment around them 
Concepts:  place, scale, physical and human features 
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Summer - 
Who’s 
calling? 

To investigate 
patterns 

Understands how 
weather patterns affect 
the UK and countries in 
relation to the equator 
and poles, on a seasonal 
and annual basis and 
how it is forecast. 

• Observe weather change over time by keeping simple track of rain 
fall and temperature.  

• Curriculum Companion pp 36-37 Describing maps of the world 
Revisit the equator on a world map. 

• Discuss the purpose of the equator in relation to the sun and the 
effect of this on temperature. 

• Curriculum Companion pp 66-67 Climate Research places that are 
on the equator line first to compare temperatures, then places that 
are on similar latitude lines (Year 2 don't need to know about 
latitude lines explicitly but could still see simple patterns). They 
could also look at photographs and videos of these places to see 
similarities. 

• https://www.priceoftravel.com/1063/107-world-cities-by-latitude-
things-line-up-in-surprising-ways/ 

• Ask children to predict a pattern between the photos before 
showing them where the places are on a map. Then place the 
coldest first and see if children can predict the rule about the 
equator using geographical reasoning.  

• Obviously, the photos of cities would need to be representative 
and carefully chosen. You could also ask children afterwards when 
the photos needed to be taken (e.g.) all at their coldest 
temperature) to make it fair. 

• Revisit weather forecast in Birmingham to another location in the 
Scotland and discuss differences, make links to relation to the 
equator. 

• To consolidate learning on continents, each time you look at a new 
place in Geography try to start with the largest Google image 
possible and then show zooming in to link continent to country to 

Geography (Yr1 
Summer) – Previously 
discussed seasonal 
change. 
 
Geography (Yr2 Aut)- 
Previously discussed 
continents, oceans, 
seas, Antarctic, USA 
(Bessie Coleman) and 
Africa. Link to 
previous learning by 
discussing countries 
on the equator in 
continents they have 
previously discussed. 
 
Geography (Y2 
Spring) – Previously 
tracked rainfall in 
simple terms. 
Discussed hot/cold 
areas of the world in 
terms of extreme 
weather and noticed 
patterns e.g. North 
coast of Scotland vs. 

https://www.priceoftravel.com/1063/107-world-cities-by-latitude-things-line-up-in-surprising-ways/
https://www.priceoftravel.com/1063/107-world-cities-by-latitude-things-line-up-in-surprising-ways/
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region. This might help when discussing the importance of knowing 
the scale of a map 
 
Vocabulary: Autumn/Winter/Summer/Spring/Equator/North 
Pole/South Pole 
 
 
 

SMSC: diversity, 
Substantive Knowledge: Locational and Place Knowledge  know and 
describe some hot and cold areas of the world, know that the climate 
is different in different places of the world, countries in relation to the 
equator and poles 
Geographical Skills: Maps develop the ability to use atlases, globes 
and satellite images 
Geographical Skills: Fieldwork observe and collect data, record the 
environment around them 
Concepts: place, space, physical processes, diversity 

 

South coast of 
England. 
 
Maths – temperature 
scales, reading 
thermometers 
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Year 3 Autumn 
– The 
Savage 
Stone 
Age 

To investigate 
places 
 
 
 
 
To investigate 
places 

Knows and can locate 
some of Europe’s key 
countries, cities and 
landmarks and can 
describe some of their 
human and physical 
characteristics (rivers, 
mountains)  
 
Understands 
geographical similarities 
and differences in the 
human and physical 
geography of a region of 
the UK and a region of 
Europe 

• Revisit mapping the world (Curriculum Companion p. 34-35) and 
continents (Curriculum Companion p.58) 

• Curriculum Companion pp 92-105 Europe Discuss countries that 
are being studied in MFL and find out about each of their capital 
cities and landmarks. (German, French, Spanish, Eastern Europe) 

• Make links to Europe and children’s heritage. Children could bring 
in photos of landmarks they have visited. 

• Label places on multiple maps at the same time e.g. globe and flat 
map. 

• Consolidate learning on continents by using stacking cups to show 
scale e.g. school city, county, country, continent. 

• Consolidate learning on continents by initially starting with Google 
showing the Earth and zooming in to show continent, country, 
precise location. 

Vocabulary: rivers, mountains 
 
 
SMSC: diversity, cultures, heritage 
Substantive Knowledge: Location and Place   name and know the 
countries, cities, landmarks and natural features of Europe 
Geographical Skills:  Maps develop the ability to use atlases, globes 
and satellite images 
Concepts:  cultural diversity, cultural awareness, place, space, human 
processes 
 
 

Geography (Y2 
Summer) – Previously 
studied the 
continents and Africa 
in detail. Placed the 
UK in context and 
places they might 
have visited. 
Previously used a flat 
map and globe to 
make links as well as 
aerial maps. 
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 Spring – 
The 
Awful 
Egyptians 

To investigate 
places 
 
 
 
To investigate 
patterns 

Understand key 
topographical features 
affecting physical 
geography (such as 
rivers, earthquakes, 
deserts) 
 
Understands key aspects 
of climate zones and 
biomes. 
 
 
 

• Investigate the key aspects of Egypt and the importance of the 
river.  Curriculum Companion p. 102 Rivers 

• Consolidate learning on continents by initially starting with Google 
showing the Earth and zooming in to show continent, country, 
precise location. 

• Contrast the Nile with the Thames and discuss the importance of 
the Thames Barrier. How are the rivers used or been used over 
time? Why did cities grow up along the rivers? 

• Geography models - River models (3dgeography.co.uk) 

• Discuss climate zones in relation to Egypt and the UK and 
compare. Compare the food grown in a hot and cold country and 
products exported in cold and hot countries, and compare in more 
depth. Curriculum Companion p 118-119 Use MAPS picture book 
to start research. 

• Curriculum Companion pp. 148-159 Biomes 

• Research their biome by reading a text and make a version of it in 
a shoebox using coloured paper. This might be a more visual way 
to help them compare in the second lesson of the sequence. 
Animals could be added on to each biome either as labels or 
drawings to add detail. Use these to compare places studied 
previously in terms of climate. 
Vocabulary: rivers, earthquakes, desert, climate zone, jungle, 
rainforest, biomes 
 

SMSC: diversity, fascination in the world around us, community 
Substantive Knowledge: Location and Place    know key topographical 
affecting physical geography, know key aspects of climate zones and 
biomes  

Geography (Y3 Aut) – 
Previously studied the 
continents and 
Europe and Africa in 
detail. Placed the UK 
in context and places 
they might have 
visited. Previously 
used a flat map and 
globe to make links as 
well as aerial maps. 
Previously learned 
about hot/cold 
regions of the UK and 
the world focusing on 
extreme weather e.g. 
desert/ Antarctica. 
Science (Y2 Summer) 
– Previously matched 
animals to a variety of 
habitats 
(desert/savannah) 
with link to equator. 
This unit builds on this 
by introducing 
biomes. 
 
 

https://www.3dgeography.co.uk/river-models
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Geographical Skills:  Maps develop the ability to use atlases, globes 
and satellite images 
Concepts:  diversity, awareness, place, human processes, 
interdependence, physical processes 
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 Summer 
– The 
Mayans 

To investigate 
places 
 
 
 
 
 
To 
communicate 
geographically 

Knows and can locate 
some of North and 
South America’s key 
countries, cities and 
landmarks, and can 
describe some of their 
human and physical 
characteristics (such as 
mountains and rivers) 
 
Uses 8 compass points, 4 
figure grid references, 
digital and physical maps 
to locate and describe 
physical features of 
geographical area. 
 
Uses a range of methods 
to observe, measure and 
record. 

• Curriculum Companion pp. 161-171 North America 

• Curriculum Companion pp. 172-179 South America 

• Consolidate learning on continents by initially starting with Google 
showing the Earth and zooming in to show continent, country, 
precise location. 

• Find out about North and South America - key cities, populations, 
landmarks, characteristics). Compare and contrast. 

• Sort photos on African countries, Egypt, places in Europe and the 
UK, Americas and ask children to guess where the photos came 
from. This could be a good way to challenge unconscious bias e.g. 
skyscrapers and built-up housing in other countries etc 

• Link with history: Investigate Mayan buildings and areas. What 
might the human and physical geography be of the area? 

• Use a range of physical OS and digital (satellite) maps to discuss 
altitude of the mountains and satellite – which map is more 
effective at representing the area? Make a cardboard model with 
layers showing altitude lines on a map. 

 

• Curriculum Companion pp. 143 Use local A-Z and OS maps to find 
places using 4 figure grid references.  

 

• Describe a route using 8 compass points. 
 

Vocabulary: grid-reference, North America, South America, 
mountains 
 

SMSC: equality, democracy, challenging stereotypes 

Geography (Y1 
Summer) – Previously 
studied USA briefly, 
focusing on Bessie 
Coleman’s flights. 
Geography (Y2 Spr) – 
Previously used 4 
compass points, 
maps, atlases, aerial 
photographs and 
plans to describe and 
locate places and 
used observation and 
fieldwork skills to 
describe geographical 
features and create 
maps with a key. 
Geography (Y3 Spr) – 
Previously studied the 
continents and 
Europe and Africa in 
detail. Placed the UK 
in context and places 
they might have 
visited. Previously 
used a flat map and 
globe to make links as 
well as aerial maps. 
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Substantive Knowledge: Location and Place   name and know the 
countries, cities, landmarks and natural features of South and North 
America, understand 4 figure grid references 
Geographical Skills:  Maps develop the ability to use atlases, maps 
Concepts:  cultural diversity, cultural awareness, place, space, human 
processes, physical processes 
 

Studied rivers in detail 
focusing on Nile and 
the Thames. Link this 
to the Amazon and 
features of the river. 
They have learned 
about biomes, climate 
and the equator so 
links should be made 
to 
temperature/biomes 
and climate of parts 
of North and South 
America. 
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Year 4 Autumn 
– It’s All 
Greek To 
Me 

To investigate 
places 
 
 
 
 
 
 
To 
communicate 
geographically 

Understands 
geographical similarities 
and differences in the 
human and physical 
geography of a region of 
the UK and a region of 
Europe  
 
 
 
Can describe locations in 
relation to longitude and 
latitude. 
 
 
 
 
 
 
 
Understands the water 
cycle. 
 

• Comparison of Greece and the UK. – islands, looking at the types 
of buildings present in modern-day Greece and the UK. 

• Link to Science – water cycle and states of matter. 

• Show places using National Geographic Map Maker (vibrant) to 
show climates 

 
 

• Curriculum Companion p. 90 Latitude and Longitude Find places 
in the continents or countries already studied using longitude and 
latitude. 

• Use MapMaker to show lines of longitude and latitude 

• Print a version of the map with lines shown on it. Write the 
longitude and latitude of some countries they have previously 
studied (Greece, Italy, UK in Europe, Brazil and Peru in South 
America, South Africa) 

• Consolidate learning on continents by using stacking cups to show 
scale e.g. school city, county, country, continent. 

• Consolidate learning on continents by initially starting with Google 
showing the Earth and zooming in to show continent, country, 
precise location. 

• Curriculum Companion p130-133 The water cycle Link to Science 
(States of Matter) topic. Evaluate real-life examples of the water 
cycle around the world focusing on areas they have studied e.g. 
Nile, Amazon basin. 
Vocabulary: longitude and latitude, water cycle (Science 
vocabulary link) 
 

SMSC: equality, democracy, diversity 

Geography (Y3 Aut) – 
Previously studied 
parts of Europe 
focusing on children’s 
heritage and MFL 
countries. 

Geography (Y3 
Summer) Previously 
learned about 
continents, seas and 
oceans, focusing on 
Africa, North America, 
Europe and South 
America in detail. 
Previously learned 
about the 
equator/biomes/clima
te. Link to this by 
mentioning climate of 
Greece and proximity 
to Egypt and 
Mediterranean Sea. 
Previously studied 
about parts of a river 
in relation to the Nile, 
Amazon and the 
Thames. 
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Substantive Knowledge: Location and Place   know the similarities 
and differences in physical geography in the UK and regions of Europe. 
Describe longitude and latitude 
Geographical Skills:  Maps develop the ability to use atlases, globes 
and digital mapping 
Concepts: scale, place, cultural diversity, interdependence, 
environmental impact 
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Spring – 
The 
Roman 
Empire 
(Romans) 

To 
communicate 
geographically 

Confidently uses 8 
compass points, 4 figure 
grid-references and a 
range of maps to 
describe and record 
physical and human 
features.  
Uses a range of methods 
to observe, measure and 
record. 

• Design a key and colour a modern world map to show the 
countries that formed part of the Roman Empire over time. 

• Use longitude and latitude to explain where products were grown 
in the Roman Empire. Relate this to biomes and climate 
zones/temperature 

• Uses a map of trade routes to describe Roman journeys, including 
four figure grid references and 8 compass points. 

• Consolidate learning on continents by using stacking cups to show 
scale e.g. school city, county, country, continent. 

• Consolidate learning on continents by initially starting with Google 
showing the Earth and zooming in to show continent, country, 
precise location. 

• Make links between the Western Empire and Eastern Empire and 
the impact on modern continents/trends between areas. 

• Make links between natural resources and cultural 
heritage/civilisations, e.g. silk clothes from China due to natural 
resources. 

 
Curriculum Companion P120, International Trade: Natural Resources  

 
SMSC: equality, democracy, diversity 
Substantive Knowledge: Location and Place   confidently use 8 
compass points, 4 figure grid-references.  Use a range of maps to 
describe and record physical and human features. 
Geographical Skills:  Maps understand 4 figure grid references 
Concepts: place, scale, interdependence, environmental impact, 
cultural awareness 
 

Geography (Y4 Aut) – 
Previously learned 
about Greece, Egypt, 
and the equator. Link 
this to the climate of 
Rome as it has an 
impact on 
clothing/food/types 
of housing. Previously 
discussed places in 
Europe (MFL 
countries) so make 
links to countries 
within the Roman 
Empire). Previously 
learned about 
longitude and 
latitude. 
 
Geography (Y3 
Summer) – Previously 
used 8 compass 
points, 4 figure grid 
references, keys, 
digital and physical 
maps to locate and 
describe physical 
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features of 
geographical area. 
 

Summer 
– The 
Middle 
Ages 

To investigate 
places 
 

Understands key aspects 
of vegetation belts and 
human settlements.  
 
 

• Discuss reasons for choosing settlements in Anglo Saxon period. 

• Compare and contrast settlement types and justify which one is 
more effective. 

• Consolidate learning on continents by using stacking cups to show 
scale e.g. school city, county, country, continent. 

• Consolidate learning on continents by initially starting with Google 
showing the Earth and zooming in to show continent, country, 
precise location. 
Vocabulary: vegetation belt, settlement 
 

 
SMSC: equality, diversity, community 
Substantive Knowledge: Location and Place   understand vegetation 
belts and human settlements. 
Geographical Skills:  
Concepts: place, space, sustainable development, interdependence,  
 

Geography (Y3 Spr) – 
Previously learned 
about biomes and 
river formation which 
can be linked to 
vegetation belts. 
 
Geography (Y4 Spr) – 
Previously learned 
about trade routes 
and natural resources 
from places in the 
Roman Empire and 
reasons for invasion 
of Britain. 
 
History (Y4 Spr) – 
Previously learned 
about housing in the 
Stone Age, Egyptians, 
Mayans, Greeks and 
Roman periods. 
Compare and contrast 
these types to Anglo 
Saxons. 
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Year 5 Autumn 
– Space 
 

To investigate 
patterns  
 
 
 
 
 
To 
communicate 
geographically 
 

Knows and can locate 
different climate zones 
and their relation to the 
equator and poles, 
describing these and 
other locations using 
eight-point compass 
references. 

Confidently uses 8 
compass points, 4 figure 
grid references, 
longitude and latitude 
and a complex range of 
maps to describe and 
record physical and 
human features. Uses a 
range of methods to 
observe, measure and 
record. 

• Best places to see constellations and Northern Lights – find and 
mark these on a range of maps. 

• Focus on geography of North America and Asia through discussion 
of the Space Race. 

• Using a variety of digital maps, Ordnance survey and atlases, 
children compare and contrast places on a map using the six climate 
zones (polar e.g. compare Russia and Alaska, temperate e.g. 
western North America, Mediterranean, arid e.g. Australia and 
North-west India, tropical e.g. Amazon and Congo Basin and 
mountain e.g. Tibet and Rocky Mountains).  

• Compares locations in Russia using 4 compass points, 8 figure grid 
references, longitude and latitude and discusses differences in 
some places in Russia based on physical geography features. 

 

SMSC:  fascination in the world around them, leadership, inspirational 
people 
Substantive Knowledge: Location and Place   use 8 compass points, 4 
figure grid references, longitude and latitude and a complex range of 
maps to describe and record physical and human features. 
Geographical Skills:  Maps  

Concepts: place, space, scale, physical and human processes, 
interdependence 

 

Geography (Y3 
Summer) – Previously 
learned about North 
America as part of the 
Mayan topic of North 
and South America. 

Geography (Y4 Spr) –
Previously used 8 
compass points, 4 
figure grid-references 
and a range of maps 
to describe and 
record physical and 
human features 

Geography (Y4 
Summer) –Previously 
learned about 
biomes, vegetation 
belts and the equator. 
Link this to longitude 
and latitude 
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Spring – 
The 
Terrible 
Tudors 

To investigate 
places 
 

Understands key aspects 
of human geography 
including use of natural 
resources, trade and 
typical organisation of 
human societies. 

• Link to history: Investigate the feudal system used in the Middle 
Ages, patronage in the Tudor times and how human societies are 
usually formed. This could link to Year 3’s research on the formation 
of Egyptian society (pyramid system) 

• Link to history: Research the importance of trade and new ideas in 
Tudor times e.g. wool, books (printing press) on human societies. 
This could link to the Reformation and the banning of books from 
different religious movements. 

• Curriculum Companion pp 112-123 transportation, international 
trade (natural resources), international trade (tourism). Investigate 
what the UK exports to other countries and which countries the UK 
exports the most to. This lesson is cross-curricular with the KS2 
mathematics national curriculum data handling objectives and 
involves interpreting and creating graphs to show data related to UK 
exports in the system of global trade. The idea of a pattern of global 
trade: that more developed countries export valuable manufactured 
goods and import less valuable, primary products is introduced to 
pupils. The pupils consider the geographical reasons behind this 
pattern, mainly related to human geography, and how developed 
the country is. https://www.rgs.org/schools/teaching-
resources/global-trade/  

• Francis Drake – trade, potatoes. What has been imported. How does 
technology change what can be grown in each country? What were 
the main industries in each country pre-international travel?  

Vocabulary: trade system 

SMSC:  society, diversity, equality 

Geography (Y4 Spr) – 
Previously learned 
about trade routes in 
relation to the Roman 
Empire and the 
natural resources of 
Europe. They have 
learned about the 
‘pyramid’ system in 
Egypt for organisation 
of Egyptian society. 
They have learned 
about the continents 
of the world, focusing 
on Europe, North 
America, Asia and 
South America. 

Geography (Y2 
Summer) – Children 
have previously 
discussed railways 
and flight between 
countries. 

https://www.rgs.org/schools/teaching-resources/global-trade/
https://www.rgs.org/schools/teaching-resources/global-trade/
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Substantive Knowledge: Location and Place   Understands key 
aspects of human geography including use of natural resources, trade 
and typical organisation of human societies. 
Geographical Skills:  Maps  
Concepts: place, physical and human processes, interdependence, 
cultural awareness 

Summer 
– The Vile 
Victorian
s 

To investigate 
places 

Understands some of the 
reasons for physical and 
human similarities and 
differences within 
particular regions and 
how they have changed 
over time, including 
some understanding of 
the societies and their 
trade. 

• Investigate the Industrial Revolution. Which areas gained most from 
the Industrial Revolution? Look at the impact on areas of the UK 

• Compare the Roman Empire and natural resources they could get 
from countries in the Empire and the British Empire. Discuss the 
different places invaded. 

• Discuss North/South divide in the UK or devolved administrations. 
Why are there differences between these areas? E.g. main 
industries/main exports, mention decline of coal industry affecting 
Wales and Northern England. 
https://www.bbc.co.uk/bitesize/guides/z3spj6f/revision/3  

SMSC:  diversity,  
Substantive Knowledge: Location and Place   Understand the reasons 
for physical and human similarities and differences and how they have 
changed over time, including some understanding of the societies and 
their trade. 
Geographical Skills:   
Concepts: place, physical and human processes, interdependence, 
environmental impact, cultural awareness, cultural diversity 

Geography (Y5 Spr) – 
Previously learned 
about trade routes in 
the Tudor period and 
the Roman Empire. 

Year 6 Autumn 
–WW2 
 

To investigate 
places 
 

Knows and can locate 
key features of the UK 
(topographical, 

• Different ages of buildings in a section of London that were 
bombed. Discuss changes over time in reference to Fire of London 
and bombings/ development during Industrial Revolution. 

Geography (Y5 
Summer) – Previously 
learned about the 

https://www.bbc.co.uk/bitesize/guides/z3spj6f/revision/3
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To investigate 
places 

environmental, physical 
and human features) 
and can describe 
changes over time. 

Understands some of the 
reasons for physical and 
human similarities and 
differences within 
particular regions and 
how they have changed 
over time, including how 
major human events can 
effect change over time. 

https://www.theguardian.com/cities/2014/may/15/the-evolution-
of-london-the-citys-near-2000-year-history-mapped Compare 
examples of houses in London build during different periods, 
compare and contrast building style/material to longevity. 

• Analyse the features of the UK in detail using OS maps and digital 
maps. Compare and contrast areas (e.g. 2 built up areas, 2 more 
natural areas.) 

• Analyse the impact of bombing in the UK and Germany’s cities. 
How has this affected their economic state after the war e.g. 
London was rebuilt but many people moved out of the cities. Effect 
of Coventry/Liverpool/Dresden? 

SMSC:  Democracy, social, moral development 

Substantive Knowledge: Location and Place   Knows and can locate 
key features of the UK (topographical, environmental, physical and 
human features) and can describe changes over time. 

Understands reasons for physical and human similarities and 
differences within particular regions and how they have changed over 
time, including how major human events can effect change over time. 

Geographical Skills:  

Concepts: place, space, physical and human processes, 
interdependence, cultural awareness 

impact on Britain by 
Ancient civilisations, 
Anglo Saxons, Vikings 
and Tudors. Link types 
of housing and 
remains of different 
cultures to London’s 
changing map over 
time. 

Geography (Y5 Aut) – 
Previously used 8 
compass points, 4 
figure grid references, 
longitude and latitude 
and a complex range 
of maps to describe 
and record physical 
and human features. 

https://www.theguardian.com/cities/2014/may/15/the-evolution-of-london-the-citys-near-2000-year-history-mapped
https://www.theguardian.com/cities/2014/may/15/the-evolution-of-london-the-citys-near-2000-year-history-mapped
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 Spring – 
Natural 
Disasters  

To investigate 
places 

Understands key aspects 
of physical geography, 
including plate tectonics, 
earthquakes, volcanoes 
and tsunamis. 

• Curriculum Companion pp 124-129 Earthquakes and Volcanoes 

• Investigate Boxing Day tsunami and earthquake including how it 
started and the tectonic shift that accompanied it.  

• Plates on the Move Game | AMNH 

• Investigate plate tectonics in detail using 8 compass points, 4 fig 
grid references, longitude, and latitude. Mark significant natural 
disasters on a map and analyse themes and trends. 

• Investigate Fukushima, Reykjavik eruption and Krakatoa. What 
were the differences between the natural disasters? What was the 
impact on life? 

• Investigate the human response to natural disasters. Where was 
the response most/least effective? 

• Research Pompeii in detail and analyse the impact. 

• Why is it important to build civilisations while amending plans 
ready for natural disasters? 

• Research the impact of natural forest fires e.g. California and 
Australia. 

Vocabulary: plate tectonics, earthquakes, volcanoes and tsunamis. 

SMSC:  fascination in the world around them, community, society 
Substantive Knowledge: Location and Place    
Geographical Skills:   

Concepts: place, space, scale physical and human processes, 
interdependence, environmental impact 

Geography (Y6 Aut) – 
Previously studied the 
shape of the British 
Empire, Roman 
Empire and the 
countries and 
allegiances involved in 
WW2. Children have 
learned about 
climate, biomes and 
vegetation belts. Link 
continents and areas 
of detail by using a 
variety of maps that 
show a variety of 
measures e.g. 
climate/population/ 
development and 
draw plate tectonics 
on top of these maps 
to link areas of 
previous knowledge 
together. 

History (Y4 Spr) – 
Previously analysed 
stages of volcano 
eruption in Pompeii 

https://www.amnh.org/explore/ology/earth/plates-on-the-move2/game
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as part of the Roman 
topic. 

 Summer 
– 
Rebuildin
g Britain 
 

To 
communicate 
geographically 

Confidently uses 8 
compass points, 6 figure 
grid references, 
longitude and latitude 
and a complex range of 
maps to describe and 
record physical and 
human features.  

Uses a range of methods 
to observe, measure and 
record. 

• Curriculum Companion p. 144-145 six-figure grid references 

• Describe physical and human features of areas of previously not 
covered countries (Curriculum Companion pp. 72-83 
Australasia/Asia in detail). Compare and contrast the human and 
physical similarities and differences. Use maps to compare places 
using 8 compass points, 6 figure grid references, longitude, and 
latitude. 

• Curriculum Companion pp134-135 Investigate climate change and 
research activists. Project the impact of climate change over time. 
Suggest meaningful changes that can be made by governments 
using statistics and a range of sources. Observe, measure, record 
and make recommendations. 

• Link climate change and pollution 

 
NewsCycle_CovidEnvironment_Part-12.pdf 
Climate change teaching resources | The Economist Educational 
Foundation (economistfoundation.org) (more general resources on 
climate change) 
Coronavirus: Face masks part of 'new plastic pollution explosion' - 
CBBC Newsround 
How to stop PPE becoming plastic pollution | City to Sea 
 
SMSC:  fascination in the world around them, leadership, inspirational 
people 
Substantive Knowledge: Location and Place    

Geography (Y6 Spr) – 
Previously learned 
about continents and 
oceans including 
information about 
plate tectonics. 
Previously studied 
biomes, climate, 
latitude and longitude 
lines. Use a range of 
maps that measure a 
variety of things e.g. 
population. Discuss 
potential bias of maps 
to make links to 
unconscious bias. 
https://www.visualca
pitalist.com/mercator
-map-true-size-of-
countries/  

file:///C:/Users/Daisy/Downloads/NewsCycle_CovidEnvironment_Part-12.pdf
file:///C:/Users/Daisy/Downloads/NewsCycle_CovidEnvironment_Part-12.pdf
https://economistfoundation.org/resources/climate-change/?gclid=Cj0KCQiA1pyCBhCtARIsAHaY_5fmGB88d0ZbNNA6l690kW_OhARQJ8xO3X8iZr7b1CIC_XgPtGIhSl8aAsAsEALw_wcB
https://economistfoundation.org/resources/climate-change/?gclid=Cj0KCQiA1pyCBhCtARIsAHaY_5fmGB88d0ZbNNA6l690kW_OhARQJ8xO3X8iZr7b1CIC_XgPtGIhSl8aAsAsEALw_wcB
https://www.bbc.co.uk/newsround/54015196
https://www.bbc.co.uk/newsround/54015196
https://www.citytosea.org.uk/ppe/
https://www.visualcapitalist.com/mercator-map-true-size-of-countries/
https://www.visualcapitalist.com/mercator-map-true-size-of-countries/
https://www.visualcapitalist.com/mercator-map-true-size-of-countries/
https://www.visualcapitalist.com/mercator-map-true-size-of-countries/
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Geographical Skills:  Maps  
Concepts: place, physical and human processes, interdependence, 
environmental impact, sustainable development 
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Geography - Vocabulary Progression List 

EYFS Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

above 
across 
along 

around 
behind 
below 
down 
from 
inside 
near 

opposite 
outside 

over 
through 
towards 
under 

underneath 

Autumn 
Atlantic Ocean 

atlas 
Belfast 

Bird’s eye-view 
blizzard 
building 
capital 

capital city 
Cardiff 

city 
climate 
cloud 

cold/colder 
compass 

cool 
country 

daily 
direction 

drizzle 
East 

East west 
Edinburgh 

England 
English Channel 

flag 

Africa 
Antarctica 

Arctic Ocean 
Asia 

Atlantic Ocean 
Autumn 

atlas 
border 

building 
Bwindi Impenetrable 

Forest 
climate 

compare 
continents 

contrast 
country 

differences 
direction 
equator 
Europe 
famous 
features 

Great Britain 
grasslands 

human 
hemisphere 

accent 
biomes 

cathedral 
city 

climate zone 
continental drift 

convergent 
core 

council 
crust 

desert 
dialect 

diet 
divergent 

earthquake 
foreign 

grid reference 
jungle 
lake 

landmark 
language 

loch 
mantle 

mountain 
North America 

rivers 

adaptation 
agricultural 

altitude 
amazon 
ascend 

Cancer and 
Capricorn 

climate 
climate zone 
condensation 

currency 
customs 

deforestation 
descend 

dome mountain 
environment 

exchange 
export 
fauna 
flora 

gradient 
grid reference 

hemisphere 
impact 
import 

land use 

abattoir 
acres 

arches 
atlas 
bay 

caves 
cliff 

climate 
coast 

coastal 
company 

coordinates 
costal line 
counties 

crops 
current 

date line 
demand 

deposition 
economies 
economy 

employment 
environmental 

erode 
erosion 

evaporation 

anemone 
Australia 
consumer 

coral 
evolution 

food systems 
consumption 

environmentalist 
fishing 
algae 

coordinates 
currents 

Earth 
food web 

arid 
bioluminescent 

biomes 
earthquakes 

fossil fuel 
fuel 

global warming 
grassland 

Great Barrier 
Reef 

greenhouse 
gases / 



Enriching Lives: Unlocking Potential 

High Expectations. Integrity. Nurturing. Always Learning. Working Together. Taking Responsibility – No Excuses 

 
 

fog 
frost 
gale 

globe 
Great Britain 
government 

hail 
hot 

human 
Irish Sea 

key 
lake 

lightning 
London 

manmade 
map 

meteorologist 
natural 
North 

North Sea 
Northern Ireland 

physical 
physical features 

population 
rain 

rainbows 
sea 

Scotland 
seasons 
showers 

sleet 

Indian Ocean 
island 
Kenya 

Lake Victoria 
landmarks 
language 
London 

map 
Mount Kilimanjaro 

Nairobi 
nation 

North America 
North Pole 

Northern Ireland 
Oceania 
Oceans 

Pacific Ocean 
physical 

River Nile 
Sahara Desert 

Similarities 
South America 

South Pole 
Southern Ocean 

Spring 
Summer 
tropical 
unique 

waterfalls 
Winter 

rainforest 
plate tectonics 

population 
South America 

region 
tourist 

tsunami 
valley 

volcano 

landform 
latitude 

longitude 
measure 
mountain 

mountainous 
Northern 

North-west 
observe 

peak 
plateau 

precipitation 
rainforest 

ranges 
record 

reservoirs 
settlement 
Southern 
steepness 

The Tropics of 
tourism 

trade 
trade partner 

trading 
tropical 
vapour 

vegetation belt 
vegetation 
water cycle 

West 

export 
Fairtrade 

fruit 
Greenwich 

grid reference 
harvest 

headland 
impact 
import 
inland 

international 
meander 
meridian 

mouth 
northeast 
northwest 

organic 
packaging 
pesticides 
pollution 

precipitation 
process 
produce 
rainfall 

recreation 
retailer 

river 
River Thames 

rock formation 
rocks 
rural 

greenhouse 
effect 

grid reference 
layers 

Mariana Trench 
marine 

marine life 
midnight zone 

Northern 
Hemisphere 

nuclear / 
nuclear waste 

overfishing 
plate tectonics 

plankton 
plastic 
polar 

polar ice caps 
production 
Queensland 
rainforest 
renewable 

non-renewable 
energy 

resource 
savannah 
sea level 
seaweed 
Southern 

Hemisphere 
sunlight zone 



Enriching Lives: Unlocking Potential 

High Expectations. Integrity. Nurturing. Always Learning. Working Together. Taking Responsibility – No Excuses 

 
 

snow 
South 
spring 
storm 
street 

summer 
sun/sunshine 

symbols 
temperature 
thermometer 

thunder 
town 

United Kingdom 
Wales 

warm/warmer 
weather 

West 
wind 

Winter 

seed 
settlement 

soil 
source 

Southeast 
Southwest 

sow 
stacks 

trade system 
tide 

time zone 
tsunamis 

urban 
vegetable 
volcanoes 

water cycle 
wealth 

tectonic plates 
temperate 
terrestrial 
The Abyss 
trenches 

Tropic of Cancer 
Tropic of 
Capricorn 

tropics 
tundra 

twilight zone 
vegetation belts 

woodland 
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